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Introduction 

 
The Individuals with Disabilities Education Act (IDEA 2004) requires that students with 
disabilities have access to and the opportunity to make progress in the general education. The 
Individuals with Disabilities Education Act (IDEA 2004) requires that students with disabilities 
have access to and the opportunity to make progress in the general education curriculum. 

Federal and State government mandates that each board of education or board of trustees 
adopt written policy that establishes administrative practices and procedures that ensure that 
students with disabilities residing in the District have the opportunity to participate in school 
district programs that enable students to progress in the general education curriculum. 

Part 200.2 (c) of the Regulations of the New York State Commissioner of Education require that 
each school district board of education shall prepare biennial special education plans. The plan 
must describe: 

§ A description of the nature and scope of special education programs and services currently 
available to students and preschool students residing in the district, including but not limited 
to descriptions of the district’s resource room programs, and each special class program 
provided by the district in terms of group size and composition; 

§ Identification of the number and age span of students and preschool students to be served 
by type of disability, and recommended setting; 

§ The method to be used to evaluate the extent to which the objectives of the program have 
been achieved; 

§ A description of the policies and practices of the board of education to ensure the continual 
allocation of appropriate space within the district for special education programs that meet 
the needs of students and preschool students with disabilities; 

§ A description of the policies and practices of the board of education to ensure that 
appropriate space will be continually available to meet the needs of resident students and 
preschool students with disabilities who attend special education programs provided by 
boards of cooperative educational services; 

§ A description of how the district intends to ensure that all instructional materials to be used 
in the schools of the district will be made available in a useable alternative format for each 
student with a disability at the same time as such instructional materials are available to 
non-disabled students; 

§ The estimated budget to support such plan; 
§ The date on which such plan was adopted by the board of education. 
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Federal and State government mandates that each board of education or board of trustees 
adopt written policy that establishes administrative practices and procedures that ensure that 
students with disabilities residing in the District have the opportunity to participate in school 
district programs that enable students to progress in the general education curriculum. 

 

I. SCOPE OF SPECIAL EDUCATION PROGRAMS AND SERVICES 
 
Students approved by the District Committee on Special Education to receive special education 
services participate in programs appropriate for their special education needs.  Programs for 
students with disabilities are operated by Mexico Academy and Central School and include self-
contained classes, inclusion programs, resource rooms, consulting services, as well as related 
services of speech therapy, and counseling services.  With consideration for providing services in 
the Least Restrictive Environment (LRE), programs for students with more significant disabilities 
may be provided by the CITI BOCES on a contractual basis.  The district provides Occupational 
Therapy, Physical Therapy, Teacher of the Visually Impaired, Teacher of the Deaf and Audiological 
services through contracts with CITI BOCES, Pemberton Associates and various independent 
contractors.  Using district and BOCES programs, we can provide a continuum of services for our 
students with special education needs.  
 

• CITI: Audiology, Teacher of Visually Impaired, Teacher of the Deaf, Interpreting 
services, Job coach 

• CITI: Behavioral programs grades 1-12, Stepping Stones Day Treatment  
• Pemberton: OT and PT services 
• Little Luke’s: Speech services 
• Residential Placements 
• Private contracts:  Music Therapy, Augmentative Communication Evaluations, Assistive 

Technology Evaluations, Behavioral Specialists 
 

CONTINUUM OF SERVICES 
 
Special education placements available to students in the Mexico School District range from 
regular class placement to home instruction.  This continuum ranges from least to most 
restrictive. To the maximum extent appropriate, children with disabilities are educated with 
children who do not have disabilities.  Removal from the regular educational environment occurs 
only when the nature or severity of the disability is such that education in regular classes with 
the use of supplementary aids and services cannot be achieved satisfactorily. 
 
1. Regular Program 
 
In this setting, the child receives regular classroom instruction available to all children.  When 
students, who are identified as having a disability, attend regular education classes it is called 
mainstreaming.  Regular education generally consists of screening programs, regular education 
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classes, extra-curricular activities and an opportunity to participate in the Response to 
Intervention program which includes supplemental instruction, counseling, psychological 
services, school health programs and speech and language services. 
 
Indirect services in the form of consultation to the classroom teacher may also be available from 
instructional specialists, administrators or other members of the instructional staff.  Specific 
suggestions for certain children may include procedures related to modifications of curriculum, 
individualizing instruction or use of specialized methods or materials.  Indirect services may also 
be provided through in-service training. This program is offered in each of our buildings. 
 
 
2. Transitional Support Services 
 
Transitional support services are not direct services provided to students.  They are designed to 
provide consultative training to regular or special education teachers who provide a direct 
instructional service to a student with a disability.  This service may be made available when a 
student with a disability moves to a less restrictive setting and it is detailed on the Individual 
Education Program (IEP). It is typically indicated as ‘Indirect Consult.’ This program is offered in 
each of our buildings. 
 
3. Related Services 
 
This includes speech and language therapy, hearing services, vision services, audiology, 
psychological services, physical therapy, occupational therapy, counseling services, music 
therapy, medical services for diagnostic purposes, parent counseling and training, school health 
services, and other appropriate support services. 
 
A student with a disability may receive related services from appropriate specialists based on 
individual needs.  The extent of these services may range from regular daily sessions to less 
frequent contacts depending on the student's IEP.  These services assist students in special or 
regular education classes.  Students receiving these services shall be grouped with no more than 
five students during any instructional period and shall be grouped according to similar service 
needs.   
 
4. Consultant Teacher 
 
Consultant teacher services shall be for the purpose of providing direct and/or indirect services 
to students with disabilities enrolled full-time in a regular program including occupational 
education.  Direct consultant teacher services are specially designed individualized, or group 
instruction provided by a special education teacher to a student in a regular education class.  
Indirect consultant services provide consultant services to regular education teachers to help 
them adjust the learning environment or modify instruction to meet the needs of students with 
disabilities in their classes.  Such services shall be recommended by the Committee on Special 
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Education to meet specific needs of such students and shall be included in the student's IEP.  This 
program is offered in each of our buildings. 
 
5.          Integrated Co-Teaching Services 
 
A school district may include integrated co-teaching services in its continuum of services. 
Integrated co-teaching services means the provision of specially designed instruction and 
academic instruction provided to a group of students with disabilities and nondisabled students. 
The maximum number of students with disabilities receiving integrated co-teaching services in a 
class shall be determined in accordance with the students’ individual needs as recommended on 
their IEPs, provided that the number of students with disabilities in such classes shall not exceed 
12 students, unless a variance is provided. School personnel assigned to each class shall minimally 
include a special education teacher and a general education teacher.  This program is offered at 
the Mexico Middle School.  
 
6. Resource Room Instruction 
 
A resource room program provides specialized supplementary instruction in an individual or 
small group setting.  Supplemental instruction through the resource room program must be 
provided for a minimum of three hours of the school week.  The resource room program may 
supplement instruction in regular or special education classes for up to fifty percent of the 
instructional day.  Instructional groups in the resource room cannot be larger than five and must 
be composed of students with similar academic, social, physical, and management needs.  The 
resource room teacher, in cooperation with classroom teachers, provides instruction to maintain 
or improve academic performance in other areas.  The amount of time, the frequency and the 
type of instruction is indicated on the IEP.  Since a resource room is supplemental to the student's 
regular or special education program, it occurs as a “pull-out” program and such instruction is 
noncredit bearing.   
 
7. Special Class Instruction 
 
Special class instruction, if needed, must be provided as indicated in the IEP.  There are four class 
size options for special class recommendations that our students will be utilizing:  
 

a.  15-1:    15 students with one teacher (District operated–available in each building) 
 
 c.  8-1-1:   8 students with one teacher and one paraprofessional (offered at all levels) 
 
 c.  6-1-1:   6 students with one teacher and one paraprofessional (BOCES operated) 
 

d. 12-1-4:  12 students with one teacher and an additional adult for every 3 students 
                  in the class (offered at all levels). 
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Students must be grouped together for special class instruction based on similar individual needs.  
They may have the same or different disability, but their individual instructional needs must be 
similar.  Grouping by needs is based on levels of academic or education achievement and learning 
characteristics, levels of physical and social development, and the management needs of the 
students in the classroom.  Students are generally grouped within a three-year chronological age 
span.   
 
8. Home or Hospital Instruction 
 
Children provided home instruction are those who are homebound or hospitalized for an 
extended period due to the nature of their disability.  Home or hospital instruction shall be 
provided for a minimum of five hours per week at the elementary level and ten hours per week 
at the secondary level. 
 
9. In-State or Out-of-State Private Schools 
 
This placement is reserved for students with disabilities so severe in nature that appropriate 
public facilities for instruction are not available.  These may be day treatment or residential 
facilities. State reimbursement shall be requested considering the criteria established for 
placement in a private school approved by the commissioner of education. 
 
10. Twelve-Month Special Service and/or Program 
 
Students shall be considered for 12-month special services and/or programs in accordance with 
their need to prevent substantial regression due to highly intensive management needs, or 
severe multiple disabilities requiring habilitation and treatment. 
 
CONTRACTING OF SERVICES 
 
Mexico Academy and Central School will employ appropriately trained special education staff 
members to ensure that all special education services, as indicated on the student's IEP are 
provided.  The district shall enter into contractual arrangements with appropriate public or 
private service providers whenever: 

• There is insufficient district staff to provide a service or there are insufficient numbers of 
students to warrant the employment of additional staff to provide the service. 

• The needed service is of a highly specialized or unique nature and the employment of 
district staff to provide this service is not feasible. 

• The needed service requires specialized facilities or equipment that are not available 
within the district. 
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When a special education service is not available, after exploring all available supports within the 
district, the district shall decide to secure the service from: 

• the employment of additional staff 
• CITI BOCES 
• a neighboring public-school system 
• other appropriate public or private service providers as directed by the Committee on 

Special Education with notification to the Board of Education 
 
 
 
II. SPECIAL EDUCATION PROGRAMS AND SERVICES 
  

Mexico High 
School Mexico Middle 

School Mexico 
Elementary 
School 

Palermo 
Elementary 
School 

New Haven 
Elementary 
School  

Resource Room  Resource Room Resource 
Room Resource 

Room Resource Room 
 

Consultant 
Teacher Direct Integrated Co-

Teaching Services Consultant 
Teacher 
Direct 

Consultant 
Teacher 
Direct 

Consultant 
Teacher Direct 

 
Consultant 
Teacher Indirect 15:1 Special 

Classes Math and 
ELA 

Consultant 
Teacher 
Indirect 

Consultant 
Teacher 
Indirect 

Consultant 
Teacher Indirect 

 
15:1 Special 
Class ELA, SS and 
Science 

15:1 Special 
Classes Math and 
ELA 

15:1 Special 
Classes Math 
and ELA 

15:1 Special 
Classes Math 
and ELA 

15:1 Special 
Classes Math 
and ELA  

12:1:4 Special 
Class 12:1:4 Special 

Class 12:1:4 
Special Class 12:1:4 Special 

Class 
 

 
8+1+1 Special 
Class 8+1+1 Special 

Class 8+1+1 
Special Class 

  

Total Special 
Education 
Teachers 

9 11 5.5 3 2 
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SUMMARY OF STUDENTS WITH DISABILITIES K-12 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
SUMMARY OF STUDENTS WITH DISABILITIES Ages 3-5 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2020 BEDS Data  
Disability Classification Total in District 

Autism 27 
Emotional Disturbance 12 
Learning Disability 130 
Intellectual Disability 7 
Deafness 0 
Hearing Impairment 3 
Visual Impairment (Includes 
Blindness) 

1 

Speech or Language 
Impairment 

79 

Orthopedic Impairment 2 
Other Health Impairment 71 
Multiple Disabilities 8 
Deaf-Blindness 0 
Traumatic Brain Injury 3 

Total Students with 
Disabilities 

324 

Aged 3 8 
Aged 4 15 
Total 23 
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Classification Rate 
 
 
 
 

 
 

2020 classification rate for Students with Disabilities 16.86% 
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III. EVALUATION 
 
The Committee on Special Education (CSE) 
Pursuant to the regulations of the State Commissioner of Education, the CSE makes 
recommendations to the Board of Education on the needs of those students referred to the 
CSE. 

CSE Membership.  The required members of the CSE are: 

§ The child’s parent(s) 
§ The child’s general education teacher 
§ A special education teacher 
§ A school psychologist 
§ A parent member (only when specifically requested by the parent) 
§ A school district representative (CSE Chairperson) 
§ The school physician, as needed, (with at least three days’ notice) 
Sometimes the CSE meets as a subcommittee. The CSE subcommittee includes the child’s 
parent(s), his/her general education teacher and the special education teacher. The 
subcommittee meets for routine case reviews and annual reviews. If the CSE plans on 
declassifying a student or placing the student in a more restrictive setting, e.g. from resource 
room to special class placement, they meet as a full committee. 

CSE Process 

Pre-referral Interventions. 

Generally, when a student is experiencing academic or social difficulties in school, the child’s 
teacher will refer the student to the receive RTI services.  

Students with mild speech and language problems are provided speech improvement services. 
Similarly, students with mild occupational or physical therapy needs are provided a screening 
with recommendations by the therapist. These students are generally not classified as disabled. 

Response-to-Intervention (RTI)  

RTI represents an important educational strategy to close achievement gaps for all students, 
including students at risk, students with disabilities and English language learners, by 
preventing smaller learning problems from becoming insurmountable gaps. 

Part 200.2(b)(7) and Part 200.4(d) of the Commissioner’s regulations describe the requirement 
to use pre-referral instructional strategies in the general education setting and the need to 
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describe and document the student response to attempts to remediate a student’s 
performance prior to a referral to the CSE. RTI is an effective and instructionally relevant 
process to inform a decision to refer a student to the CSE by continuously monitoring student 
response to the core curriculum and strategic and intensive instructional interventions provided 
to a student. 

Instruction provided to students should vary in intensity, based upon   the individual student’s 
needs. The RTI team routinely reviews multiple measures of student performance data that 
informs the building about the progress of students and guides the development of curriculum 
and instructional strategies. The building-level inquiry process assists teachers in differentiating 
instructional strategies so that classroom instruction may meet the needs of students with 
diverse learning needs and contributes to the decision-making process in determining the 
intensity of services needed by individual students. 

Referral. 

Pursuant to the regulations of the State Commissioner of Education, the Board of Education 
must approve the staff persons who may make referrals to the CSE. Students suspected of 
having a disability should be recommended for a referral. A written referral is required and is 
submitted to the building Principal, who has been designated by the Board of Education to 
make referrals to the CSE. The recommendation for a referral may be made by the teacher or 
other professional staff member, a judicial officer, or the student himself if over 18 years of 
age. Parents are encouraged to make a recommendation for referral to the building Principal. 
Parents may also make a direct referral to the CSE chairperson in writing.  

The written referral should state the reasons why the student is suspected of having a 
disability. Assessment results, records and reports should be cited. Attempts to remediate the 
student’s educational difficulties and the student’s response to those efforts should also be 
stated. Data obtained through periodic benchmarking and progress monitoring in the area of 
concern is to be included in those referrals made by the Principals. 

Evaluation. 

An individual psycho-educational evaluation shall be commenced by the CSE once parent 
consent is obtained. The evaluation must include a variety of evaluations including a 
psychological evaluation, achievement testing, a social history, a medical exanimation and an 
observation of the student in his/her current educational placement. 

Eligibility Determination. 

The CSE makes the determination on whether the student has a disability after reviewing the 
evaluations, prior interventions, the student’s response to interventions, teacher reports, and 
parental statements. 
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A student can be identified because of mental, physical, or emotional needs as having one of 
the following 13 educational disability classifications: 

§ Autism 
§ Deafness 
§ Deaf-Blindness 
§ Emotional Disturbance 
§ Hearing Impaired 
§ Learning Disabled 
§ Intellectual Disability 
§ Multiple Disabilities 
§ Orthopedic Impairment 
§ Other Health Impairment 
§ Speech or Language Impairment 
§ Traumatic Brain Injury 
§ Visual Impairment 
 

Development of Individualized Education Program (IEP). 

Prior to developing a recommendation to the Board of Education for special education services, 
the CSE must ensure that the student is receiving general education services including 
participation in the Response to Intervention program as appropriate. A child having an IEP 
does not negate the right to receive RTI services. 

The CSE must develop an Individualized Education Program (IEP) for each student with a 
disability. The IEP must list the student’s academic, physical, social and management needs and 
present levels of performance (PLEPS) for each major goal area. It must also include: 

§ The classification of the disability 
§ Measurable annual goals and benchmarks 
§ Evaluation criteria for each goal 
§ The recommended special education program and services 
§ Recommended placement 
§ The class size 
§ Supplementary aides and services the student needs 
§ Program modifications or supports for school personnel 
§ A statement of transition needs for students 15 and older including a description of the 

recommended transition services 
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§ Assistive technology devices needed 
§ Testing modifications 
§ Date of initiation of services 
 
 
IEP Implementation. 

It is the District’s responsibility to implement the IEP within 60 school days of the date that the 
parent signed consent for CSE evaluation of the student. That means the services described on 
the IEP must be delivered within the timeline stated above. Each student’s parent, teachers and 
staff, including paraprofessional staff, must be provided access to the IEP for a student they are 
working with (electronically or in hard copy). 

 

Annual Review and Reevaluations. 

The CSE must review the IEP of each student with a disability at least annually and make 
recommendations for an updated IEP. The review will include a consideration of the progress 
the student has made in general and special education. Test and instructional modifications will 
be reviewed and changed as needed. 

Students will be reevaluated at least every three years to document if they continue to be 
eligible for special education services If the student remains eligible for special education 
services, the IEP will be updated as needed. 

If a student is no longer eligible to be classified as a student needing special education services, 
(s)he may be declassified with no further services or (s)he can receive a year of declassification 
support. These declassification services typically consist of a reduced amount of consulting 
teacher support, possibly related services, and continuation of testing modifications provided 
with the expectation of a successful transition into a regular education program. The Principal is 
responsible for seeing that these services are implemented. 

Mediation and Impartial Hearing Processes. 

If parents disagree with the recommendations of the CSE they can request a mediation session 
to resolve their differences with the District or they can request an Impartial Hearing. Should 
they request an impartial hearing, the Board of Education appoints an impartial hearing officer 
to conduct the hearing. The decision of the impartial hearing officer is final unless it is appealed 
to the State Review Officer. 
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IV. METHODS TO EVALUATION PROGRESS 

The Mexico Academy and Central School district utilize student performance on Statewide ELA 
and Math assessments, building and district benchmark assessments, report cards, and Regents 
Exams to measure student progress toward graduation. New York State Special Education 
Performance Plan Indicator data also assists in providing feedback regarding student 
achievement and graduation rates. Curriculum based measures also are used to measure a 
student’s progress toward meeting their goals. Data is also collected related to progress 
towards IEP goal masteries. For some students, the New York State Alternative Assessments 
provides information regarding progress towards meeting their individual educational goals. 
Additionally, data collection for the Skills and Achievement Credential and the Career and 
Occupational Studies (CDOS) credential will provide information regarding student progress. 

 
V. SPACE PLANS 
 
Special Education Classroom Space 
The District provides appropriate space for special education programs. All special education 
teachers and related service providers have adequate classroom space considering the type of 
services they provide to students. Resource room and related services classes are placed in 
smaller classrooms appropriate for the small groups they serve. Each building within the district 
provides space for special education programs based on the number of students who need 
services.  Collaborative planning at the administrative level, along with individual problem-
solving strategies at the building level, allows us to develop appropriate solutions regarding space 
needs.  The administrative team works very cooperatively to plan for changes when necessary. 

 
Currently, special education staff who work in the inclusion rooms may share a classroom or have 
a smaller classroom space available to them.  Rooms are provided for speech therapy and 
counseling that allow for privacy and assurance of confidentiality.  
 
A county planning committee, consisting of Superintendents and Special Education 
Administrators, has developed a required five-year plan that cooperatively addressed the issue 
of ensuring appropriate space for BOCES special education programs 

Some students with specialized needs are placed in the CITI BOCES programs located within 
public schools in Oswego County, the CITI Campus or CITI 4th St. location.  



15 
 

 
VI. ALTERNATIVE FORMAT PROCEDURES 
 
 In accordance with Chapter 377 of the Laws of 2001 and amendments to Section 200.2 of the 
Regulations of the Commissioner, the District has implemented procedures to ensure that every 
student with a disability who needs his or her instructional materials available in an alternative 
format will receive those materials at the same time that they are available to non-disabled 
students. 
 
 • Alternative format is defined to mean any medium or format for presentation of instructional 
or assessment materials, other than traditional print materials, that are needed as an 
accommodation for a student with a disability enrolled in the school district. It would include, 
but not be limited to Braille, large print, open and closed caption, audio or electronic file.  
 
• The need for alternative format materials will be determined by the Committee on Special 
Education and specified in the student’s IEP or by the Section 504 Team and is specified in the 
student’s Accommodation Plan. 
 
 • The CSE or Section 504 Team will identify a case manager who will collaborate with school 
personnel, the building administration and/or the CSE chairperson to obtain alternative format 
materials, including state assessments. 
 
 • Material in alternative formats will be ordered or produced with enough lead time to ensure 
that they will be available at the same time as regular format materials are providing to other 
students. 
 
 • The District will give preference in the purchase of instructional materials to those vendors 
who agree to provide such materials in alternative formats. 
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VII. BUDGET  
 

 
 
Budget expenses for special education students can appear to be very high. Fortunately, there 
are several grants that significantly assist in defraying these costs. In addition, we receive 
additional state aid for high-cost students.  
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STAC Reimbursement  
 

 
 

BUDGET REVENUES 
 
 
Special Education programs are funded through a combination of federal aid, state aid, and local 
support. 
 
1. Federal Aid 
 
The Pupil Services office submits several grants, which secure monies to support our programs. 
These funds cover some of our operational expenses such as salaries, BOCES consultant services, 
professional development, supplies, instructional materials, technology, etc.  
 
2. State Aid 
 
There are three levels of state aid to support required programs for students with disabilities: 
 
a.  Regular operational aid determined by the per student formula 
 
b.  Weighted aid for students with disabilities by the per student formula depending on the level 
     of service 
 
c.  High Cost reimbursement is tracked through this office with the State Education 
     Department on STAC forms for those students whose program costs exceed the state 
     formula  
 

3. Medicaid Reimbursement 
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The district can bill Medicaid for some services and transportation costs and receive 
reimbursement for these services.  This revenue returns to the district to the general fund.  
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VIII. Graduation Rate for Students with Disabilities 

 

The NYS target for graduation rate of Students with Disabilities is 60.66% or higher.  Although 
the Mexico Academy and Central School has exceeded the NYS Average for this rate, and was 
over the target in 2020 with 63%, this will be an area of focus for approvement as a district 
during the 2021-2022 and 2022-2023 school years.  
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